_ At Barhaw CE Primary we recognise that
PW readév%mofﬂw most important waysto- /s
make a difference to-a child's life chances and [

phonics iy a crucial part of leawrning to-read.

Intent — we aitm to...

lmpLemewtatiow — how do we achieve our aLms?

We believe that learning to read is key to academic success and this is supported by research from the EEF (Education Endowment Foundation).
Phonics teaching is recognised as an important component in the development of early reading skills, particularly for pupils from disadvantaged
backgrounds. The EEF considers phonics to be one of the most secure and best-evidenced areas of pedagogy. Studies have shown that an effective
Systematic Synthetic Programme (SSP) has a positive overall impact (+ 5 months). Our reading curriculum ensures children have the opportunity
to read for practice, read for meaning and read for pleasure. High quality phonics teaching provides children with skills to learn how to read
(reading for practice), which enhances reading for meaning and makes reading more pleasurable. Therefore phonics is a vital part of our
curriculum as it is the building block on which our reading curriculum is based on.

We have chosen to use a DfE validated We use the decodable books from the scheme (Oxford Embedded into the programme are
synthetic phonics programme called University Press) and supplement them with other assessments to be completed in week 5
Essential Letters and Sounds (ELS) as this decodable readers. The children will have these of each term, allowing week 6 for
allows our children to develop a strong books to take home for a week so that they can immediate intervention. These
phonic awareness and effective blending practise more than once to become more fluent. The assessments allow teachers to identify
and decoding skills. The ELS programme children will also choose another book to supplement any children that may need extra
is a systematic, synthetic approach to the decodable reader. support. Regular assessment to ensure
teaching phonics , with clear expectations children “keep up’ rather than “catch
that are set out progressively term by term up’.
from Reception to Year 2. 0xfo'rd QW L
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Implementation...
_
>

- Environmental sounds - Oral blending * Oral blending / Oral blending \ Introduction to Phase 5 for reading KWiTh ELS, phonics
- Instrumental sounds - Sounding out and blending with * Sounding out and * No new GPCs * 20 new GPCs el i Ao e S
* Body percussion 23 new grapheme-phoneme blending with 29 new - No new HRS words + 16 new HRS words 9 P
Rh at the end of Year1,
- Rhythm and rhyme correspondences (GPCs) GPCs - Word structures - cvee, Year 1 but continues as
- Alliteration - 12 new harder to read and * 32 new HRS words ceve, cevee, Ceeve, ceevee * Revision of previously taught R Rilarenimoyetthrouah
- Voice sounds spell (HRS) words + Revision of Phase 2 - Suffixes Phase 5 GPCs > TNroug
0 : g the school, with links
* Oral blending « Revision of Phase 2 and * 2 new GPCs being made between
Qhase . j 28 2 IS e s their GPC knowledge and
- * Alternative spellings for spelling
Rigorous Practice ?Tgv':gs'é;g:gh* sounds - Revision of all
L In Reception & Year 1 phonics lessons you will see... .4 newwHRS words previously taught 6PCs
( ) ( Phonics is taught in whole class ) > Ol el f?/r\‘/ir::{e;:j :'Z%S?nzsgsglil?gg
@ Pho:\ics is taughl‘ll' dlai|y apd ha;|a '-I ’ sessions led by the teacher, who %es\gs;on S ACEB RS anu Q\d writing curriculumj
| regular s ot on all class timetables ) ity \_explicitly models strategies & skills. g-r
> (All teachers have access o ) Children work independently,
high quality planning and L with peers and in guided groups. ) . X )
L resources ) e Although we expect that the majority of children wm
\@-‘ g . ﬂ’/ (" Children are encouraged to apply ) & have successfully completed the Phonics programme
All lessons follow a consistent their phonic knowledge in other k—i-di by the end of Year 1, we recognise that some
structure. L curriculum areas. y children may benefit from further instruction and we
‘ﬁ‘ - S e will ensure that high quality Phonics provision is in
( Children have access to ( _Teachers ensure that dll B place for:
2 decodable books to read at 55 children make Pl *h"‘f‘-'Qh % + Children who did not pass the Year 1/2 Phonics
a1 L home the use of precision teaching Screening Check
and targeted intervention « Children who are new to the country and have no
@ \ groups. J previous experience of English
* Children with SEND who are struggling with
/ Children are assessed at the end of Year 1 using a Government Statutory \ \ decoding. /
Assessment Tool known as the Phonics Screening Check. This screening confirms e : 5 5 : : ~
whether a child has learnt phonic decoding to an appropriate standard and will These interventions will look different for different
identify sounds needing further support in Year 2. Children are assessed by ) pupils. You may see _
their teacher, who is familiar to them. Those who do not pass will continue their * 1:1 interventions focused on blending and
phonics lessons in Year 2, alongside their reading lessons. This allows them to ) segmenting _
consolidate and develop their confidence, ready to retake the screening check at * Small group inferventions focused on TCGCh'"Q
k the end of Year 2. \_ graphemes/blending and segmenting )
=
bupact - how will we know we achieved ouy aims? {»ff] .Q:-— Ll
Children can decode, segment and Chi . By implementing high quality
. ‘ ildren feel more successful in . . . : :
blend confidently by the end of readin :n d are more willi: to intervention effectively and promptly, A hlgh n‘:'mbef' of C.hildf'eﬂ pass
Year 1 and are ready to move from rea% because books areg the majority of children become the Phonics Screening Check at
learning to rf:;,nfo reading to matched to their needs. fluent, conflde:; It;esalders by the end the end of Year 1.
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